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Abstract 
The article is based on a research monitoring a relationship between personal characteristics of young readers and their poetry reading 
preferences. When implementing the research the semantic differential method and Q-methodology was used. The semantic differential has 
been adjusted in our earlier studies, when exploring poetry reception there are three factors observed in reading reactions of the respondents: 
comprehensibility, evaluation and impressiveness of selected poems. Q - methodology has been selected to observe the students' relation to 
human values, their personality characteristics and circumstances and their views on teaching of literature, especially poetry. The older 
respondents (14-15 years) are more independent, more critical of the authority of parents and teachers. When compared with the younger 
respondents (12-13 years) they have a greater resistance to poetry, they are moody and more sensitive. The older respondents show a greater 
understanding of the hidden humor of the nonsense poem, referring  to their own school experience and at the same time they allow 
Prevert’s text to reach them emotionally by the image of one of the many variants of the relationship between a man and a woman. They 
perceive the world around them as a more complex one than then the younger respondents who were impressed by the light Japanese five 
verse poem Oh designed primarily for adolescent readers. 
© 2013 The Authors. Published by Elsevier Ltd. 
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1. Introduction 
The understanding of how students perceive artistic text allows us in literary education to choose suitable texts for 
different age categories and select an appropriate methodological approach. One of the ways is the think-aloud approach 
which allows students to gain insight into the processes of the reception experienced by their teachers and vice versa 
(Earthman, 1992, Eva-Wood, 2004, 2008; HarkerPeskin, 1998). Another approach involves the monitoring of the 
reception of poetry by a quantitative research method and subsequent processing of the data by statistical methods which 
we may help us uncover the differences of the reception experienced by different categories of respondents. The paper 
attempts to establish relationships between personal characteristics of the respondents and their poetry preferences. In the 
previous studies poetry reading preferences of different categories of respondents have been observed, classified by age 
(12-19 years), by gender,  according to their attitude to reading, to poetry, according to the field of study (humanities and 
science), according to their personality type of (extravert and introvert). The results have provided basic information 
about the differences in reading experiences between the established categories of the respondents in terms of three 
observed factors: comprehensibility, evaluation and impressiveness. To understand these results better we have focused 
the next phase of the research on a selected sample of 240 respondents (12-19 years) to further our understanding of the 
respondents’ attitudes to human values, teaching methods as well as their personal characteristics, etc. Through these 
findings we want to obtain a better understanding of their assessment of the selected poems. In this way we develop the 
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previously published results focusing on the differences between the students of primary and secondary schools - schools 
(Vala, 2012). 
2. Research methods and implementation of the research 
For the implementation of research the method of the semantic differential and Q-methodology has been used. The 
semantic differential has been adjusted in our earlier studies when exploring poetry reception, there are three factors 
observed in reading reactions of the respondents: comprehensibility, evaluation and impressiveness of selected poems. 
Students evaluated the poems that represent different artistic trends and are targeted at different age groups of readers. 
The poems were presented to the students anonymously in an attempt to secure that the respondents when considering the 
texts only did not let themselves to be influenced by their own extra-literary experience. We attempted to establish which 
type of poems they would prefer and the results obtained by this method were analysed within the context of the results 
obtained by Q-methodology within the same group of students. 
 Q-methodology was employed to follow the students’ relationship to human values, their personal circumstances and 
personality characteristics and their views on the teaching of literature, especially poetry. The students sorted out forty Q-
types which are the statements related to the field of the research and the degree of their agreement was obtained. The 
number of specific statements expressing the degree of their agreement was entered to the prepared form (Fig. 1). The 
statements they agreed with most were entered as much as possible to the left of the table (there was a space for one 
statement only), the statements they refused were entered to the right part of the table (one statement only as well).  The 
other remarks were distributed according to the degree of consent in a standard manner; the largest number of statements 
(8) could be entered in the middle of the scale. The individual placement positions of the Q-types from left to right were 
assigned 10 points (maximum agreement) - 0 points (maximum disagreement). 
The research was carried out at two elementary schools (students aged 12-15 years) and at two secondary schools 
(students aged 16-18). There were the total of 240 respondents. The article compares the results of the elementary school 
pupils in the age 12-13 years and 14-15 years. 
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Fig. 1: The table of the Q-metodology results 
3. Comparison of the results of the two categories of respondents 
The overall results of all respondents (12-19 years) and an overview of 40 Q-types have been published previously (Vala, 
2012). The focus of the present paper is on a detailed comparison of the results of both categories of the monitored 
respondents. Namely the Q-types with very significant differences in the assessment by the respondents (the difference in the 
order of 8 points or more) or minimal and zero differences will be considered (the difference 0-1). 
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Table 1: Differences in the rank of Q-types according to the age of the respondents 
Number 
of 
Q-sort 
Q-type 
Rank according to 
Average rating of Q-
type Difference 
Age 12-
13 
Age 
14-15 
1 Reading books is useful in life. 1 10 9 
2 I like reading books.  11 34 23 
3 I like reading poetry.  30 38 8 
4 I hate poetry.  37 23 14 
5 Poetry is meaningless in today’s world.  27 26 1 
6 Poetry adds special meaning to ordinary things.  19 18 1 
7 I am not confident when dealing with poems. 16 16 0 
8 One poem may be perceived in different ways by different readers.  3 4 1 
12 I often feel bored.  22 30 8 
16 I like depressive literature.  33 33 0 
22 I would like to live somewhere completely else.  39 11 28 
23 The world is beautiful. 6 6 0 
26 Love is important in life. 2 1 1 
27 Money is important in life. 17 5 12 
32 I enjoy Czech language classes.  32 31 1 
36 Discussion with my classmates over literary extracts is pointless. 24 9 15 
38 I consider myself to be brave.  25 8 17 
39 I like silence.  21 22 1 
Significant differences between the categories of respondents 
Q-type 1, 2 and 3 Reading books is important in life. I like reading books. I like reading poems. In our research the 
younger respondents identify with these Q-types much more frequently. It may be related to their generally more positive 
attitude to school work, to their respect for authority of teachers or they may feel more responsible when completing the 
questionnaire. 
Q-type 4 I abhor poetry. Mostly the older respondents are in agreement with this opinion while the younger ones deem this 
answer irrelevant - from their point of view this is not a major problem, this Q-type ended up as an unimportant one among 
the last. The truth that the golden age of poetry from the point of view of readers climaxes and ends when they are 10 - 11 
years old has been confirmed, and then at the elementary school it declines steadily. Pupils in literary education begin to 
encounter the poems for adults and the previous procedures of reception applied in the reading of the poetry for children fail. 
Only a careful and thoughtful methodology based on the development of children’s  creativity and reduction of prejudices 
against poetry can change this situation. When compared to the Q-type 10 (I'm afraid of poetry) we find that that neither 
category of the respondents identifies with it (40th and 37th position). The younger respondents find fear and resentment of 
poetry insignificant and with the older respondents their hostile attitude significantly outweighs the feelings of apprehension 
and fear. 
Q-type 22 I would like to live somewhere else. This Q-type shows the greatest differences between the two categories of 
respondents. The older respondents identify with it (14-15 years of age). It is caused by their age, by their rejection of the 
authority of parents and teachers and with their growing maturity which is naturally directed outwards from the primary 
family. Their visions of future have more concrete and realistic contours than those of the younger respondents who are still 
strongly rooted in their families and the idea of future may seem frightening (the Q-type ranks in the last but one position with 
the younger respondents). The Q- type 22 is closely linked to the Q-type 38 I consider myself brave / daring with which the 
older respondents identify more readily. 
Q-type 27 Money is important in life. The replies of the older respondents illustrate one the one hand their greater 
practicality and focus on real life, and on the other hand a certain disillusionment with life. 
Q-type 36 Discussions of the literary texts with my classmates is pointless. The older students strongly identify with this 
claim being either influenced by the experience of their school instruction or under the influence of the previously mentioned 
overall negative attitude towards school. There is apparently a great scope for teaching activities because a joint discussion of 
literary texts can lead to mutual enrichment, forming of opinions and development of the art of expressing and explaining 
one’s thoughts.  
There is another interesting difference between the Q-types showing that the older respondents according to their 
statements experience a sad period of their lives and are hypersensitive - which are the typical features of pubescence. On the 
contrary the younger respondents are more nervous and anxious which may be related to their more responsible approach to 
study and the higher value they attribute to their school performance and school marks.
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Minimal differences between the groups of respondents 
If the personal relationship (in terms of the positive x negative) of the respondents to poetry is not considered their views 
on poetry are quite similar - see Q-types 5, 6, 7, 8 .They are well aware of the differences in individual reception of poetry - 
the location of this Q-type is relatively very high. At the same time they are generally aware of one of the principal functions 
of poetry (Poetry awards ordinary things extraordinary importance.) and they place it above the statement on its uselessness 
today. We also note the fact that both categories of respondents do not trust themselves when working with poetry. This 
distrust is then transformed into an opposition by the older respondents while in the group of the younger respondents there is 
rather respect and a lack of confidence in their own abilities. Very similarly, the respondents express their perception of the 
world (The world is beautiful) and love (Love is important in life), both Q-types indicating an elementary life satisfaction and 
respect for spiritual values. 
4. Differences in the reception of the selected poems 
Four of the selected poems have shown statistically significant differences between the two categories of the respondents. 
In all cases, the difference was in the impressiveness factor and in one of the poems there was also a difference in the factor of 
evaluation (Tables 2-5). 
Ode to woolgathering 
Emanuel Frynta
  
Apart from the teacher 
The whole class is woolgathering, 
the thick, the thin, the small, the large, 
sit tight, 
trying to make it happening. 
The classroom´s full of wool  
It´s in the windows, cabinets, desks and chalk, 
it´s not said in vain, 
some jobs gets done 
without pain, and brain. 
Only the teacher, 
Poor, unhappy almost in tears, 
since Monday has gathered no wool. 
she is not cool. 
Clutching an empty spool. 
The theme of the poem has a nonsense character, using selected poetic devices the author develops - within a short poem - 
a single idea only. We are confronted with humor and wit resultingfrom a pretended misunderstanding enhanced by the 
context of the mini-story. All this would be banal not for the playfulness and ingeniously constructed puns evoking the desired 
comic effect.  
The younger respondents award higher core to the evaluation factor, they like the poem and they describe it as pleasant. 
However, older students perceive the poem as emotionally appealing, they are able to catch the glimpse of irony in it and 
apply it their classroom and for their teacher. 
Table 2: Assessing the poem Ode to woolgathering vs. students‘ age 
Group 1:  age 12-13  
Group 2:  age 14-15  
Factor Average 
Group 1 
Average 
 Group 2 
t df p Number 
Group 1
Number 
Group 2
Comprehensibility 4,608696 4,971795 -1,52617 132 0,129359 69 65 
Evaluation 4,079227 3,466667 2,52500 132 0,012754 69 65 
Impressiveness 3,724638 4,835897 -5,26382 132 0,000001 69 65 
t = test statistics 
df = number of degrees of freedom 
p = significance of the difference between groups of respondents at the significance level of Į = 0,05
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Breakfest 
Jacques Prévert 
He put coffee 
In the cup  
He put cream  
In the cup of coffee 
He put sugar 
In the coffee cup 
With the little spoon 
He stirred it up 
He tried a sip 
He put back the cup 
He never spoke 
He lit 
A cigarette 
He made rings  
Of the smoke 
He put the ashes 
In the ash tray 
Without talking to me 
Without taking note 
He stood up 
He put 
His hat on his head 
He put on his raincoat 
Because it was a rainy day 
And he went away 
Without a word 
Without a glance aside 
And me I laid 
My head in my hand 
And I cried 
The first 28 verses are a description, nothing but a description of the situation. The remaining three verses are a personal 
testimony to disappointment and grief or sadness. The first depicts the object, the latter subject. The first is a man, the second 
is a woman. That's all we know. We do not know anything else not even whether they belong to each other. We do not know 
who these people are, there is nothing to shed light on the cause of the inconsistency and conflict, and that's the point. There is 
something that may not mean anything, but it can also indicate or cover absolutely everything! Anyone can substitute 
anything within the text, so there is an extraordinary space arising, not so much for our imagination but rather to identify 
ourselves with the situation. We have a poem – a cloze test, each of us can place themselves into the place of the actors as a 
man or a woman with our concrete lives, worries, fears and hardships. 
The factors of comprehensibility and evaluation do not differ significantly when the poem is assessed by the respondents. 
However, there is a notable difference in the emotional impact of the poem - the older respondents are able to identify 
themselves better with the image of the poem, they have a better understanding and empathy. 
Table 3: Assessing the poem Breakfest vs. students‘ age 
Factor 
Group 1:  age 12-13  
Group 2:  age 14-15  
Average 
Group 1 
Average 
 Group 2 
t df p Number 
Group 1
Number 
Group 2
Comprehensibility 4,201190 4,284615 -0,29523 133 0,768280 70 65 
Evaluation 3,833333 3,728205 0,40311 133 0,687511 70 65 
Impressiveness 3,800000 4,410256 -2,60246 133 0,010305 70 65 
Chrysanthemum 
Fudžiwara no Tošijuki 
High in the sky 
chrysanthemum white: 
Or was it a star 
so white 
a-glitter? 
The poetry of the Far East is always built on communication, not only on the inner world of the poet. This is particularly 
well illustrated by the last three verses which are a question put to someone who stands outside the poem. The five verses also 
have a character of a short observation, a random idea, or so it seems. The power of the image does not depend on 
associations, on its perceived seriousness, not even on the ancient understanding of the tragic beauty. It is rather a kind of 
fleeting observation. 
275 Jaroslav Vala /  Procedia - Social and Behavioral Sciences  112 ( 2014 )  270 – 276 
Similarly, as it was the case with the previous poem, the only difference has been in the factor of impressiveness.  In this 
case the playful atmosphere of the poems appeals mostly to younger respondents who perceive it as a more impressive one. 
Table 4: Assessing the poem Chrysanthemum vs. students‘ age 
Factor 
Group 1:  age 12-13  
Group 2:  age 14-15 
Average 
Group 1 
Average 
 Group 2 
t df p Number 
Group 1
Number 
Group 2
Comprehensibility 3,801429 4,135897 -1,22027 133 0,224522 70 65 
Evaluation 3,881905 3,882051 -0,00051 133 0,999592 70 65 
Impressiveness 4,157143 3,497436 2,66311 133 0,008699 70 65 
Oh 
Jan Kašpar 
Oh 
I am unhappy 
Oh-like 
Not happy 
My soul startled by me 
Escaped into the world 
It did not fit inside me  
Went to hell 
Oh, I throw and throw 
Peas against the wall 
And whisper quietly 
And sadly 
OH! 
The poem is a reflection of the inner world of many a teenager: sweet sadness, dolefulness, vanity, the search of 
oneself. It is a simple song-like text aiming to identify what a pubescent feels and make them interested in the poem. 
The results show that the poem from the viewpoint of its impressiveness appealed mostly to the younger respondents 
(12 to 13 years), the pupils who in Q-methodology research did not present as strong pubescent features as the older 
respondents. With age this poem becomes less interesting for the respondents, the value decline in the evaluation factor 
and impressiveness is very pronounced (see Table 5), among the respondents of 17 years of age the SD in the factor of 
impressiveness has the values 3,016 only. 
Table 5: Assessing the poem Oh vs. students‘ age 
Factor 
Group 1:  age 12-13  
Group 2:  age 14-15 
Average 
Group 1 
Average 
 Group 2 
t df p Number 
Group 1
Number 
Group 2
Comprehensibility 4,250000 4,320513 -0,304736 133 0,761043 70 65 
Evaluation 4,042857 3,743590 1,195075 133 0,234184 70 65 
Impressiveness 4,309524 3,764103 2,771820 133 0,006374 70 65 
5. Conclusions 
The respondents’ two to four years age difference when viewed from the perspective of the reception of poetry emerged as 
significant one and it suggested trends in the perception of different types of poetic texts in relation to the age of readers. The 
most significant differences appeared in the factor of impressiveness of a poem. For a poem to show a high degree in the 
factor of impressiveness pleasant impact is not enough but the reader must become emotionally involved. It can be caused by 
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various stimuli: for example, sharp plot turns, the presence of images of human passion, pain, suffering, environment 
described by the poem; associations with one´s own intense experiences etc.  
The factor of impressiveness may be in some cases considered to be a specific way of a poem evaluation in terms of 
emotions (strong), and pleasure (pleasant). The older respondents show a greater understanding of the hidden humor of the 
nonsense poems relating it to their personal school experience and also at the same time they allow themselves to be 
emotionally influenced by Prevert’s text, by an image of one of the many variants on the relationship between a man and a 
woman. They perceive the world around them in a more complex context than the younger respondents who were impressed 
by the light Japanese five verse poem and the poem Oh designed primarily for adolescents. 
The research was conducted under a grant from the Grant Agency of the Czech Republic (GA CR) – project P407/11/0594. 
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